February 22, 2022
Nicole White
U.S. Department of Education
400 Maryland Avenue SW, Room 3E326
Washington, DC 20202
Submitted via Regulations.gov
Re: Docket Number ED-2021-OESE-0122
Dear Ms. White:
As a nonprofit organization dedicated to working to ensure that each child is able to be safe and thrive
in a just and peaceful world, Committee for Children thanks the Department of Education for your
work on the Project Prevent grant program and the opportunity to comment.
In the face of COVID-19, youth suicide rates are up,1 gun violence has risen,2 and young people are
increasingly struggling with behavioral challenges at school.3 Schools and school systems, now more
than ever urgently need funds to prevent community violence and mitigate the impacts of exposure to
violence.
We are grateful to see that supporting students’ development of interpersonal and emotional skills is
interwoven into requirements of the Project Prevent grant program. Students’ development of
interpersonal and emotional skills is key to primary violence prevention – from preventing child sexual
abuse, substance use, and bullying to promoting a safe school climate. Not only is prevention, with
particular attention to primary prevention, critical – so too is access to effective support to mitigate the
negative impacts of violence. These regulations attend to such supports, which include school-based
trauma-informed practices, especially necessary for young people who have experienced violence.
Related to Proposed Priority 1 – Addressing the Impacts of Community Violence, we applaud the
Department for recognizing the detrimental impact of community violence on student’s well-being and
ability to thrive at school and in life. As recognized, schools play an integral role in providing support
and resources for student engagement and success, especially in preventing violence, as well as after
violence is experienced. We also applaud the recognition and inclusion of the vital role the family and
community play in the success of efforts to prevent violence.
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Under Proposed Priority 1, we urge the Department to explicitly prioritize students’ access to
developing social, self-regulation, and problem-solving skills as these are key to school violence
prevention.4 School-based, universal programs with a research base that promote such life skills serve
as protective factors that can mitigate problematic behaviors.5 The positive impact from such social
and emotional support is correlated with long-term reductions of violent behavior.6 And staff and
students alike experience a greater sense of safety in the school when such support exists in the
classroom.7 Explicitly including support of students’ interpersonal and emotional skills for positive
behavior supports would also speak directly to the proposed requirement for applicants under section
(d)(1)(i). It is essential for effective violence prevention.
Related to Proposed Priority 2 – Established Partnership with a Local Community-Based Organization,
we support the Department in prioritizing cross-agency collaboration and partnerships, as close
collaboration across entities is key to offering student support.
Under Proposed Priority 2, we recommend that “non-profit organizations” are included as an eligible
option to which LEAs may partner with under this priority. This addition would ensure a full range of
options and partnerships (such as working with children’s advocacy centers or CASA) are accessible for
the LEA’s success in violence prevention and support that is responsive to local needs.
With respect to Proposed Priority 3 – Supporting Children and Youth from Low-Income Backgrounds,
Committee for Children supports and applauds the Department for this Priority, which will help
equalize access for students who are perennially at a disadvantage in our education systems. Priority
should also be considered for other student groups who are systemically disadvantaged.
Committee for Children is grateful for the work on the program’s proposed requirements. We offer
several suggestions to support strong applications:
•

•
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Under Proposed Application Requirements, we suggest including “non-profit organizations” as an option
under section (b). Again, this is to ensure that LEAs have access to a full range of options in partnerships
to meet the needs of their students.
Under section (c), Project activities, consider including “implementation of research-based programs
that prevent violence” to further ensure that access to a full continuum of support and prevention
(especially, universal primary prevention) is possible. Making this addition is critical not only because
primary prevention can mitigate the development of violence before it starts but also because of the
mental health workforce shortages across the United States.8 Access to a full continuum of support in
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•

addition to hiring mental health professionals is vital. Including this provision under section (c) also
complements the proposed requirements of section (d).
Under section (c), we recommend inclusion of “research-based trauma-informed practices” to help
cultivate a school culture that is universally responsive to and supportive of students who may have
experienced violence. As most young people have experienced at least one form of a significant adverse
experience,9 trauma-informed practices in schools reduce emotional distress and promote positive
social behaviors and academic performance.

Again, we are grateful for the Department’s diligent effort on the Project Prevent grant program.
American students must have access to effective violence prevention and meaningful support to
mitigate impact when there is violence exposure.
Sincerely,

Jordan Posamentier
Vice President of Policy & Advocacy, Committee for Children
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